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Context

Y1 Drawing students’ perceptions of justice
considerations

institutional imposition or tokenised addition to curriculum
UAL's justice passivity or complicity in unethical practices

® Institution’s non-performativity (Ahmed, 2012)
a SS Ive low priority, redirects valuable ‘art making' time
p compliance and meeting tutor expectation
lacked kKnowledge on justice to meaningtully integrate into

tick-box
exercise

How we teach justice considerations

* Nno guidance on how to teach or assess

* |limited workshop duration (2-3 hours)
* presentation style relied on banking model (hooks, 1994;
Freire, 1990)



https://reneeislearning.myblog.arts.ac.uk/2025/12/06/arp-rationale/

Approach

Engaged Pedagogy

Teaching
for Diversity
i oY and Social

Justice

iIn
R
Edited by

bell hooks MAURIANNE ADAMS and LEE ANNE BELL

with DIANE J. GOODMAN and KHYATI Y. JOSHI

Thus, SJE needs a pedagogy that creates learning communities where members
share and learn from each other’s experiences, reflect on their own and other’s experiences to
make sense of larger structural systems of advantage and disadvantage, and create new
meanings for themselves. p. 60

Students as already knowers

Lived experiences, situated knowledges,

Principle 1: Create and maintain a welcoming and inclusive social justice learning

and IdentltleS are fOundathnal N environment based on clear norms and guidelines agreed to by the entire learning
; F e community.
n? i b 'Id' 't' I c Principle 2: Help participants acknowledge their own multiple positions within systems
. uliaing critical consciousness : L . .
. 3 of inequality in order to understand how oppression operates on multiple levels.
7 : . Principle 3: Anticipate, acknowledge, and balance the emotional with the cognitive

components of SJE learning.
Principle 4: Draw upon the knowledge and experiences of participants and the

Cl‘eating dialogic Iear ners intergroup dynamics in the room to illustrate and discuss social justice content.

Principle 5: Encourage active engagement with the issues and collaboration among
participants.
Principle 6: Foster and evaluate personal awareness, acquisition of knowledge and skills,

T ea ch err efl eXiVity and action-planning processes to create change. 0. 70
hooks, 1994



https://reneeislearning.myblog.arts.ac.uk/2025/12/06/arp-rationale/

How can

 dialogic

 embodied

 artistic processes
tfoster students’
personal exploration
of justice?



Days 1+ 2 (24 + 25.11.25)
Y1 Drawing Studio, Camberwell
2 X tull day workshops
35 students each

Day 3 (27.11.25)
Drawing Room Gallery, Bermondsey
2 X 2.5 hour workshops
35 students each




Brave Spaces: Co-create ground rules that support courageous, honest and uncomfortable dialogue.

Object Elicitation: Material enquiry through creating paper artefacts.

Body Mapping: Visually representing sensations, experiences and social contexts through drawing.

Visual Analysis: Examining visual evidence in artworks and contextual material to develop observational,

anhalytical and critical thinking sKills.

Broader Structures: Introducing isms, key terms and structural forces of privilege and oppression.

Multilingual Enquiry + Embodied questioning: Inviting multiple languages to support dynamic self -

expression and embodiment.

Dialogic Learning: Using constructivist approaches to disrupt traditional classroom hierarchies and

centring student voice.



https://reneeislearning.myblog.arts.ac.uk/2025/12/06/arp-research-methods/

Ethics

Sharing ARP to promote
transparency and accountability,
democratise the creative
process, mitigate extractive
dynamics and involve
participants in the research
journeuy.

(Lenette, 2022; McNiff, 2002)

See blog post 3

What
is
Action
Research

A process where teachers

Identify an educational situation or challenge in our teaching practice

Action

oh deval Research
serve and evaluate Cycle

Investigate it and take an action

Use findings to improve our teaching and our students’ learning.

We all do some form of action research in our lives

bell hooks - Engaged Pedagogy

Engaged pedagogy is an education philosophy

Moves from the traditional, instruction model of education

To co-creating a dialogic (two-way) learning environment

Recognizes students as active participants and not passive consumers
Recognizes students as already knowers

Your lived, situated and embodied experiences matter in fostering critical consciousness of
the systems of liberation, power, and oppression that shape our lives

Values one another’s presence and acknowledges one another's voices
Collaborative process involving mutual vulnerability
Bring whole selves into the classroom, holistic approach to education (mind+body+spirit)

Teachers commit to the process of self-actualization

During the workshops, | will

Facilitate

Step 1: Define
problem / frame
research Q

Step 5: Review /
reflect on changes.
Repeat cycle.

Step 4:Monitor and
evaluate changes

Observe Recognize the body as a site of lived and situated knowledge.
Apply embodied and creative research methods (such as body mapping and object elicitation) to explore

Take photos while you work (with your permission)

Make notes before and after

and articulate lived experiences related to justice and freedom.
Critically reflect on your experiences and connect these insights to broader structures of power, privilege

oppression, resistance and liberation.

Reflect at the end of each day

Step 2: Collect data.
How can teaching
be changed?

Step 3: Implement
changes

3. Action - Artistic & Embodied research methods

Obiject elicitation
Thinking Feeling Making with Paper

Respond to prompts by using
different types and textures of paper
to create forms that express, recall,
or discuss emotions or experiences.

By the end of the workshops, you will be able to

Recognize how materials, processes, technigues, and visual elements can bring meaning to artworks.

Practice engaged pedagogy by co-creating knowledge, honouring multiple ways of knowing and

Ask you to keep your works

Invite you to give short verbal and/or written feedback on Padlet

Share Padlet resource and invite you to contribute

participating in dialogic learning.

These align with the Unit 2 Learning Outcomes

1. Define the problem

Pre-ARP presentation
1 week prior (17.11.25

Considering social, racial, and/or climate justice

Why might this be?

Little time given to introduce it (2-3 hours)

Students may not put in or have the time to research

Have an expectation of what they think tutors want to see rather than what is of interest to them
Do not really care and just want to write about art— it feels like an add-on

May not know how to engage with justice personally

Struggle with their own sense of ethics not aligning with UALs ethics

The traditional ‘banking’ teaching model: teachers deposit knowledge through demonstration

This frames justice as content to learn about not something that is felt, lived or experienced

3. Action — Artistic & Embodied research methods

Body mapping

A method for visualizing a person’s body, which is
accompanied by texts, drawings and symbols to
explore the person’s sensations, emotions, lived

experience and social contexts.

A method of storytelling and embodied witnessing.

g Our P e Mgy Oue T, Sodng O sk

On completion of this unit, you will be able to

Learning Outcomes

Engage in practice informed by the analysis and evaluation of materials,

Lot processes, and techniques [Enquiry].

Evidence experimentation with materials, processes, and techniques, review
the results, and your decisions [Process].

Demonstrate a practical and technical knowledge of materials, processes and
techniques, recognition of their implications and awareness of their
consequences. [Knowledge].

Set out intentions, observations, and reflections in relation to materials,
processes, techniques and consequences [Communication].

2. How can teaching be changed?

Some examples of body mapping

Students needed for Focus Group

Date: Wed 3 Dec 2025
Time: 10.00 - 12.00
Location: Drawing Office in Y1 Drawing Studio

Looking for 10 students to take part in a semi-structured group interview with Renee
to discuss your experience of the workshops and visit

and help shape future teaching on justice in Y1 Drawing.

You can list your participation in this interview on your CV as a substantive contribution

to the Practising Freedoms research project.

Refreshments will be provided!



https://reneeislearning.myblog.arts.ac.uk/2025/12/06/arp-ethics/

Workshops

See workshop plan + slides


https://reneeislearning.myblog.arts.ac.uk/files/2025/12/PF-workshop-plan-final_V7.pdf
https://reneeislearning.myblog.arts.ac.uk/files/2025/12/PF_Workshop-day_for-sharing_PGCERT-1.pdf

Days1+ 2 (24 + 25.11.25)

T FT § 3R I F=1A
Tg HET FAIGT &2 T§ HAT
9T ¥ IE T Rwar &2 F&HEREHRL HTTLLIA?
ZFNEEABBLTLES A ?
EXS5EEXRHA? FNEEALS
CRHARE? ZhIFEALRT
ETRRKRHA? ZhEEAL ?
TERREHA? FNEHBIIE > TAEERLETH?
EEERRHA?
EXRKEEERETA?

Meni ji jalesaneyeli loo jalesane ni ayeee?
Te onud he ehaa tenn?
Te egbgemd tamo tenn?
Te etamod tenn?
Te enaanu y22 tenn?
Te onuo shishi tenn?
What is justice or injustice?
What does it feel like?
What does it sound like?
What does it look like?
What does it taste like?
What does it mean to you?

Tt eivan Sikatoouvn 1 adikia;
Nwg viwdeLg;
MNwg akolystay;
Nwg potddey;
Tuyelon éxey;
Tuonuaivel yia oéva;

Qual é o som?
Qual é a aparéncia?
Qual é o sabor?
Czym jest sprawiedliwo$¢ lub niesprawiedliwo$¢? O que isso significa para vocé?
Jakie to uczucie?
Jak to brzmi?
Jak to wyglada?

to have to translate everything ] J,YOou even. know hO\;V | e
my head before | say it? Siart | ?m in Spamsh.} — e,
\ .

! O que é justica ou injustiga?
'.:r : [ . ) Qual é a sensagao?

Multilingual Enquiry + Embodied questioning

Fricker, 2007; Garcia and Wei, 2014; hooks, 1994; Hulu, Modern Family, 2014; McNiff, 2004; Odeniyi, 2022; Thiong'o, 1986; Wilcox, 2009; Kwon, 2022
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Body Mapping

Gastaldo etal, 2012; Kwon, 2022; Wilcox, 2009




Visual Analysis

Through a lens of environmental justice, The Land Sings Back approaches drawing as an active agent of

social history, Indigenous knowledge and ecofeminist philosophy, rather than as a tool of illustration,
classification and conquest.

Works from 13 artists with ancestries across South Asia, Africa and the Caribbean.

lneland
DINGS
—Back
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Practising Freedoms

Welcome!

This is a live padlet
showing how some
artists, writers,
researchers,
practitioners and
organisations are
addressing justice
concerns. Feel free to
browse and contribute
to this Padlet.

Practising Freedoms Padlet

Intersectionality was
coined in 1989 by civil
rights activist Professor
Kimberlé Crenshaw to
describe how race,
class, gender, and other
individual characteristics
‘intersect’ with one
another, and overlap to
create systemic
discrimination of an
individual.

The resources in these
categories will overlap
and intersect.

The intercannected nature of vecial
categorisations such & race, dass, and
ender. as they apply to 3 glven individual

o dsadvantage. (irmberte Cresshaw, 1989

For example, a Black
gay man is treated
unfairly because he is
Black and gay. In this
instance, the person is
being discriminated
against because of two
parts of their identity at
once. This is an example
of intersectional

ainable ure.
positions each person as
counting equally,
regardless of their
position.

WHAT 2
CLIMATE

JUSTICE

MEANS
AND WHY WE
SHOULD CARE

)

bloomsbury.com

What Climate Justice
Means And Why We
Should Care

Ekow Eshun on the Ties
Between Colonialism,
Climate Crisis, and

thamesandhuds... N

Climate

Racial Justice 4

RS

- Decolonizing Art

SHADES OF NOIR -
JOURNALS

' Whatis
Black Art?

eminist
Ar é shapearts.org.uk

YouTube Shape Arts

S'V'TY Lecture10 Feminist Art A disability-led arts

= organisation which works
TION NowNood3d § . to improve access to

N3SUdIU % & culture for disabled
Judith Butler

AAVMUOCA
EQUALITY
POSSIBILIT

NEEDED

SOLEMN DEDICATED BLACR FEOSLE TO

ATION "ouvaune S people by providing
geoiainqutg - Shié opportunities for disabled
ESS wvisissy £ Of NOIF providing opportunities for
A ] : disabled creatives,
training cultural
institutionstobe more | B =
open to disabled people, :
and through running
participatory arts and
development programmes.

WHIEH THE WORLD HAS BEIN TRANSSORMID
Y THE WHITE POWER STRUC TRt
Camtact Ldars Chambeors

c - https://issuu.com/shadeso
oathrosee Doy fnoir

Susdestand Patptechee

penquin.co.uk SoN champions social

justice pedagogy and
develops practices which
centers the voice of the
marginalised in the arts,
culture and higher
education for equality,
cultural capital and the
aknowlegment of those
who came before.

Who's

Gender?

pengquin.co.uk

Survivng Art School: An
Artist of Colour Tool kit

Nnenna Kalu
Surviving Art School: An Artist of

SITUATED
KNOWLEDGES: The
Science Question in
Feminism and the
Privilege of Partial
Perspective - DONNA
HARRAWAY

Third Culture Kids ~

éctions ace.or
Shades of Noir ? R

Nnena Kalu

Turner Prize winner

Her practice is rooted in
two-dimensional works,

sculptures and

installations. Through

binding, layering and

wrapping materials, Ethics:
Nnena explores space, Voices
scale and materiality with Erasurg
repetitive sculptural

processes.

WHOSE HERITAGE?

CHALLENGING RACE AND IDENTITY W
STUART WALL'S POST-MATION BRITAN




Data Collection + Analysis


https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-participant-facing-documents/
https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/
https://reneeislearning.myblog.arts.ac.uk/2026/01/06/arp-extra-semi-structured-interviews/
https://reneeislearning.myblog.arts.ac.uk/2025/12/29/observations_reflections/

Collection

Observations

Rely on my own experience (Tjora, 2006)

Observations by Y1 colleagues

Photography

Foc roup

2 hour# 10 Ztudents

Questionnaire

19/50 students (38%)

Semi-strudtuyfed Interviews

Questionnaire
38%

ualitative
@ Quantitative

Reflexive thematic analysis to
generate codes & themes Cross-checking

(Braun & Clarke, 2022)

Observations

Comparing, but not to ‘enhance cross-checking or
triangulation against information gathered through
other means'

(Adler et al., 1994, cited in Tjora, 20086,
p. 430)



https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-participant-facing-documents/
https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/
https://reneeislearning.myblog.arts.ac.uk/2026/01/06/arp-extra-semi-structured-interviews/
https://reneeislearning.myblog.arts.ac.uk/2025/12/29/observations_reflections/

How can

 dialogic
 embodied
 artistic processes

foster students’ Limitation of Data Analysis:

personal exploration
of justice?

Only 38% of the cohort responded
therefore my findings are indicative

and not tully representative.



https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/
https://reneeislearning.myblog.arts.ac.uk/2025/12/26/arp-project-findings/

How did you find sharing your work in the wider group

Dialogic processes enabled students to learn from each other, and this

2(11%)
enriched their understanding on justice and freedom. 1s%) SRR | oo
y N\ g N N o
. . . /;.f\\ // \ A
Second highest contributor to students’ explorations. Y 4 L\

i y A
A

|
X
\
\

5 (26%) |

Which of the following processes did you think contributed to your personal \
exploration of justice and freedom? (Select all that apply) \

m Difficult to share
None ofthe above 0

6 (32%)

“1 find these larger group
. . . . All ofthe above 3
discussions incredibly

Group sharing and discussion 13

valuable when speaking about

Introduction to broader structures 9

ideas such as justice, as they

Body mapping 9

are so broad and cannot be

Paper expressions 3

simplified to a few specific

Embodied questioning 14

ideas or experiences.”

Respondent 1 Anonymous, p.111

Using diverse languages 7



https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/

See blog post 5

Cultivated affective + somatic explorations of justice and freedom in relation to ‘Which of the following processes did you think contributed to your personal

exploration of justice and freedom? (Select all that apply)

students’ identities but require more time.

None ofthe above 0
Allofthe above 3
Group sharing and discussion 13

Introduction to broader structures 9

Which of the following processes did you think contributed to your personal Which of the following processes were new to you? (Select all that apply)

o

1

]
exploration of justice and freedom? (Select all that apply) socymapoing o |

I

]

]

Paper expressions 3

None of the above 0

Embodied questioning 14
None of the above 0

All of the above 3
Using diverse languages 7

All of the above 1 .

Group sharing and discussion 13 0 2 4 6 ] 10 1z 14 16

Embodied questioning 10
Introduction to broader structures 9

Introduction to broader structures 2
Body mapping 9

Using first languages 10
Paper expressions 3

. i Paper expressions 8
Embodied questioning 14

Body mapping 15
Using diverse languages 7 YIESCESE

“Despite the “body” in body map | really wanted to stay away from any physical resemblance to myself. My
relationship to my body and by extension sex and gender is so entrenched in patriarchy that | didn't feel
comfortable tying a representation of my inner self to it in that moment.” respondent 3 redacted, p.15



https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/

Supported visual, material and
conceptual explorations through

drawing, making and looking.

Enabled creative translations of lived
experience but some students require

more scaffolding and time to engage.

Visual analysis encouraged curiosity, the

discovery of new artists and processes,

and provided inspiration.

Students valued the cultural diversity of

the artists.

“| really enjoyed the visit as it
encouraged us to deeply
consider multiple aspects of just
one or two paintings, but also
provided time as a class to

discuss these ideas openly. ”?

Respondent 1 Anonymous, p.11l

“Loved it.” “ Amazing”

“ ... could discover more different
details behind the work which
feels fascinating and could have

more understanding.” respondent

Redacted, p. 63



https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/

Continued analysis of interview data

Presented ARP to ADAL Working Group who lead on
embedding climate-justice work into UAL courses

AKO Storytelling for Change Research

Invited by Course Leader to extend workshops to Year 2 & 3
Stepping into new role as Year 2 Leader

Expanding work into Unit 7: Critical Practice

Iterating and redelivering Year 1 workshop tor new cohort

Develop research and submit to peer-reviewed journal.

PHASE 1 Reﬂed: :

PI:@

€

PHASE 2

ake key revisiol
Pla @ extend Practising Freedoms to
t



PHASE 1 Reflect /1 _

Practising F

International Journal of
Education Through Art

possible peer-reviewed journals to submit to in future
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