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Y1 Drawing students’ perceptions of justice 

considerations

• institutional imposition or tokenised addition to curriculum

• UAL’s justice passivity or complicity in unethical practices 

• Institution’s non-performativity (Ahmed, 2012)

• low priority, redirects valuable ‘art making’ time

• compliance and meeting tutor expectation

• lacked knowledge on justice to meaningfully integrate into 

their practices 

How we teach justice considerations

• no guidance on how to teach or assess 

• limited workshop duration (2-3 hours)

• presentation style relied on banking model (hooks, 1994; 

Freire, 1996)

Context

See blog post 1

https://reneeislearning.myblog.arts.ac.uk/2025/12/06/arp-rationale/


Engaged Pedagogy

Students as already knowers 

Lived experiences, situated knowledges, 

and identities are foundational in 

building critical consciousness 

Creating dialogic learners

Teacher reflexivity

hooks, 1994 

Approach

p. 70

p. 60

See blog post 1

https://reneeislearning.myblog.arts.ac.uk/2025/12/06/arp-rationale/


How can 

• dialogic
• embodied
• artistic processes     

foster students’ 
personal exploration 
of justice?    

Research Question



Workshops

Days 1 + 2 (24 + 25.11.25)
Y1 Drawing Studio, Camberwell 

2 x full day workshops 
35 students each 

Day 3 (27.11.25)
Drawing Room Gallery, Bermondsey

2 x 2.5 hour workshops
35 students each 



Arts-based Action Research

‘Arts as a catalyst’ for enquiry 

Jokela et al. (2019, p. 9) 

Pedagogical Alignment

Aligned with Unit 2 focusing on 

how materials and methods create 

meaning in art. 

Addition of Freedom to question

Strengthening focus on the title (PF) 

Positioning it in direct relation with 

justice.

Research 
Methods + 
Design

Methods

Visual Analysis:  Examining visual evidence in artworks and  contextual material to develop observational, 

                                       analytical and critical thinking skills.

Brave Spaces:  Co-create ground rules that support courageous, honest and uncomfortable dialogue. 

Body Mapping:  Visually representing sensations, experiences and social contexts through drawing.  

 

Broader Structures:  Introducing isms, key terms and structural forces of privilege and oppression. 

Multilingual Enquiry + Embodied questioning:  Inviting multiple languages to support dynamic self – 

                                                                                                      expression and embodiment. 

            

Object Elicitation:  Material enquiry through creating paper artefacts.

Dialogic Learning:  Using constructivist approaches to disrupt traditional classroom hierarchies and 

                                            centring student voice.

See blog post 2

https://reneeislearning.myblog.arts.ac.uk/2025/12/06/arp-research-methods/


Pre -ARP presentation

1 week prior (17.11.25)

Ethics

Sharing ARP to promote 

transparency and accountability, 

democratise the creative 

process, mitigate extractive 

dynamics and involve 

participants in the research 

journey. 

(Lenette, 2022; McNiff, 2002)

See blog post 3

https://reneeislearning.myblog.arts.ac.uk/2025/12/06/arp-ethics/


Workshops
See workshop plan + slides

https://reneeislearning.myblog.arts.ac.uk/files/2025/12/PF-workshop-plan-final_V7.pdf
https://reneeislearning.myblog.arts.ac.uk/files/2025/12/PF_Workshop-day_for-sharing_PGCERT-1.pdf


Days 1 + 2  (24 + 25.11.25)

Multilingual Enquiry + Embodied questioning
Fricker, 2007; Garcia and Wei, 2014; hooks, 1994; Hulu, Modern Family, 2014; McNiff, 2004; Odeniyi, 2022; Thiong’o, 1986; Wilcox, 2009; Kwon, 2022



Object elicitation

Days 1 + 2  (24 + 25.11.25)

What does justice sound like?
What does freedom taste like?
What does justice mean to you?
What does freedom feel like?   

Cunningham et.al.,  2024; Woodward, 2020



Body Mapping
Days 1 + 2  (24 + 25.11.25)

Gastaldo et.al., 2012; Kwon, 2022; Wilcox, 2009



Through a lens of environmental justice, The Land Sings Back approaches drawing as an active agent of 
social history, Indigenous knowledge and ecofeminist philosophy, rather than as a tool of illustration, 
classification and conquest. 

Works from 13 artists with ancestries across South Asia, Africa and the Caribbean.  

Day 3  (27.11.25)
Drawing RoomVisual Analysis
20 mins – walkthrough 
20 mins – discussion 
40 mins – slow looking, 1 work 
40 mins – discussion 



Practising Freedoms Padlet



Data Collection + Analysis

See blog posts 4, 5, 9, 10  

https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-participant-facing-documents/
https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/
https://reneeislearning.myblog.arts.ac.uk/2026/01/06/arp-extra-semi-structured-interviews/
https://reneeislearning.myblog.arts.ac.uk/2025/12/29/observations_reflections/


Questionnaire  

19/50 students (38%)

Semi - structured Interviews 

11 students -  10 hours of audio

Blog post 9

Observations

Rely on my own experience  (Tjora , 2006)

Observations by Y1 colleagues

Photography

Collection

Focus Group 

2 hour -  10 students

Analysis

Questionnaire  

38%

Qualitative 

Reflexive thematic analysis to 

generate codes & themes 

(Braun & Clarke, 2022)

Observations

Comparing, but not to ‘enhance cross -checking or 

triangulation against information gathered through 

other means'

 (Adler et al., 1994, cited in Tjora , 2006, 

p. 430)

Quantitative

Cross - checking

See blog posts 4, 5, 9, 10  

https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-participant-facing-documents/
https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/
https://reneeislearning.myblog.arts.ac.uk/2026/01/06/arp-extra-semi-structured-interviews/
https://reneeislearning.myblog.arts.ac.uk/2025/12/29/observations_reflections/


Findings
See blog posts 5 + 6 

Limitation of Data Analysis: 

Only 38% of the cohort responded 

therefore my findings are indicative 

and not fully representative.

 

https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/
https://reneeislearning.myblog.arts.ac.uk/2025/12/26/arp-project-findings/


Dialogic processes Solitary learners need alternative 

inclusive approaches 

See blog post 5  

Dialogic processes enabled students to learn from each other,  and this 

enriched their understanding on justice and freedom. 

Second highest contributor to students’ explorations. 

“ I find these larger group 

discussions incredibly 

valuable when speaking about 

ideas such as justice, as they 

are so broad and cannot be 

simplified to a few specific 

ideas or experiences.”
Respondent 1 Anonymous, p.111

“… as someone who experiences significant 

social anxiety, I already find it challenging to 

engage with others even in my native 

language environment … I prefer listening 

and taking notes over actively participating 

in group activities.”
Respondent 1 Anonymous, p.111

https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/


Embodied processes

Cultivated affective + somatic explorations of justice and freedom in relation to 

students’ identities  but require more time. 

Object elicitation was least the 

preferred  method.

See blog post 5  

“ I struggled with this one [paper expressions] 

a bit as I found it hard to translate these

things into material objects.”

Respondent 7  Anonymous, p.  96

“ Despite the “body” in body map I really wanted to stay away from any physical resemblance to myself. My 

relationship to my body and by extension sex and gender is so entrenched in patriarchy that I didn’t feel 

comfortable tying a representation of my inner self to it in that moment.”  Respondent 3 Redacted, p. 15

https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/


Artistic processes
See blog post 5  

Supported visual, material and 

conceptual explorations through 

drawing, making and looking. 

Enabled creative translations of lived 

experience but some students require 

more scaffolding and time to engage.

Visual analysis encouraged curiosity, the 

discovery of new artists and processes, 

and provided inspiration.

 

Students valued the cultural diversity of 

the artists.

“ I really enjoyed the visit as it 

encouraged us to deeply 

consider multiple aspects of just 

one or two paintings, but also 

provided time as a class to 

discuss these ideas openly. ” 
Respondent 1 Anonymous, p.111

“ Loved it. ”  “ Amazing”

“ ... could discover more different 

details behind the work which 

feels fascinating and could have 

more understanding.” Respondent 11 

Redacted, p. 63

https://reneeislearning.myblog.arts.ac.uk/2025/12/23/arp-pf-workshops/


Next Steps

• Continued analysis of interview data

• Presented ARP to ADAL Working Group who lead on 

       embedding climate-justice work into UAL courses

•   AKO Storytelling for Change Research

• Invited by Course Leader to extend workshops to Year 2 & 3

• Stepping into new role as Year 2 Leader 

• Expanding work into Unit 7: Critical Practice

• Iterating and redelivering Year 1 workshop for new cohort

• Develop research and submit to peer-reviewed journal.  



continue slow analysis 
of interviews

PHASE  1Reflections 
& What next 

PHASE 2 make key revisions 

extend Practising Freedoms to Y2 & Y3

possible peer-reviewed journals to submit to in future

Practising Freedoms = Practising Rest
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